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Our PLC
Relationships Policy

As a cluster of schools, we have created a relationships policy that is aimed at meeting the
needs of our Pencoedtre community.
Co-created by the following stakeholders from each of the primaries.

o Headteachers

e Deputy Heads

o Staff

o  (Chairs of Governors

o Family Bngagers and Community Engagement Manager

® TParents

e Children

BeRespectful | Be Inclusive | Be Aspirational



Our Vislon
Together we will create av inclusive, safe and enabling commumity where relationships flourish. we will strive
to ensure that each child and every family v our community can grow and aspire to achieve their very best.

our Behaviours

BeRespectful | Be Inclusive | Be Aspirational ... to thrive as a collective learving community.
why ?
Purpose:

The purpose of this policy is to outline our approach +o why, how and what we do +o build, maintaiv and at
times repair relationships.
By fostering Healthy Positive Relationship Development vot Behaviour Wanagement, We are changing, not
manaaging behaviour. We therefore do vot have a Behaviour Policy based on one set of rules with
punishiment, sanctions or isolations, but a policy that models nguiry, resolution and interactive repair.
We have one policy that is invested in supporting the very best possible relational heatth between:

> Adult o adult

> (Child to child

> Adult to child
The policy is for child, every family and all members of staff and is based on establishing trust between all
parties.
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Our National Wission is for us all +o embody the Four Purposes with confidence and self-belief, but this will
ovly come if we practice healthy behaviours each and every day in the hope that they become habits for life.
How
Privciples in practice:
we have agreed on the following underpiming privciples to our relational practice:
e We are proactive v building and maintaiving relationships v order to create a sense of community.
o Positive relationships between all members of our school community are imperative to our practice.
e Whew relationships are positive and ndividual needs are met, we are less inclived to harm each other.
o Childrew and adults have a sense of belonging, feelivg safe, secure and valued.
e People learn to cope with aspects of their lives with support from others by asking for support from
others.
e The importance of fostering social relationships v a scheol community is essential,
o Responsivility and accountability for one’s own actions and their impact on
others. "I can’t control anyoue else, but T can control myself’
e TRespect for other people, their views, beliefs, feelings and circumstances.
o Commitment to an equitable process.
e Active nvolvement of everyoue in school with decisions about their own lives.
e A willinguess to create opportunities for reflective change.
. Sm%@mr&hmg is of paramount importance.
e Learving to be trauma informed will help give us av uwnderstandivg in order to make a positive
difference.




e TFairness does not mean everyove getting the same thing, fairness means everyone getting what
they need to be successful, whatever their circumstances.

our aims:

Tw each of our schools we will commit o developing positive, healthy relationships and recogmise +hat
knowing how to get along with others is a lifelong skill that enables us +o be and become the Four Purposes.

o We will behave in a respectful way and treat others with consideration and empatiy.

e We will ensure that all children and adults have a sevse of belonging, feeling safe,
secure and valued.

e We will maivtain a safe, happy and calm environment which encourages ndividuals +o achieve their
own potential through an aspiration to be the best version of themselves.

e We will kuow our rights and respect the rights of others.

e We will support the development of positive behaviours with strategies o mavage avd control our
own emotions and actions.

e We will provide a clear and consistent approach.

e We will teach, foster, nurture and value strong and healthy relationships.

e We will find motivation “to do the right thivg because it is the right thing to do’

o We will be honest and expect nowesty in order +o build trust.

e We will not judage, or label and we will be allowed to make mistakes and learn from thewm.

e We will feach equity to gain equality

What- Learning avd Teaching

We commit to remembering that ‘all behaviour is a form of commumication’. This will allow us to better
miderstand the wider context i any givew situation. No-ove is to be defined by their behaviour but actions
have conseduences. We will actively work with each other +o resolve problems and conflicts and we won'+ sy
away from honest conversations or ignore issues. Our relationship policy is a tool used +o promote good
relationships and develop consistency. Tt wmeans that people can collaborate with the common purpose +o
support everyone learw how to get along.

A child's behavior is not dlways what it seems

*Behavior 15 communication®

What we see. Behavior

What we don't scas
What's under the sugfd
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BASIC BEEDS

© TARENTS

‘We will not label a ehild nangh+y’

Children are ot defined by their behaviour — this method of communication is ‘mormal’ for thewm.

Children and adults can make the wrong choices based on our expectations of normal behaviour.

For this reasow, children canot be defined by the behaviour they demonstrate. Children can make wistakes
and learw from thewm.

Everyove is at different starting point daily and we must empathise with what has happeved and
understand the context. Based on their life experiences, this is an individual experience for every child. we



deal with the wrong choice that has beew made and move ow, supporting individual children +o have
owvership over their personal choices and actions. We will talk to and listew in order +o understand.
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we will commit +o not using harsh voices, shouting, put downs, criticisims, shaming (proven to be damaaing
psychologically and veurologjically).

Conseduences for behaviours should be linked +o the context of the situation and viewed as a “teachable
momewnt’ that supports the child / children in movivg forward and making a different choice in the future.

whew +talking to +he child, we refer to the behaviour actions and ot the child e.q. “T don't like +he choices
ou Just made”.

Children should know that they are not defined by an event. They are allowed to make mistakes and caw

learn from thewm. Once a situation is dealt with i+ is finished and this needs +o be clear +o both child and
adult,

Restorative Approach:

Aiming to be a restorative practice involves developing a mindset that affects everything we do. T+ means
that ‘one size’ can't fit all. Wany of our children have additional needs and require more time and space +o
explore their emotions avd appropriate coping strategies. We are committed to an clusive approach vo
matter what the level of the veed is. Likewise, all our families face their own personal challenges. We live in
a community that is under-resourced and therefore we offer support to families whatever their situation.

Restorative Privciples

Respect: Listening to others’ opinions avd learning o value them.

Responsibility: Taking responsibility for our own actions,

Repair: Tdewtifying solutions that can repair harm and ensure belhaviours are ot repeated.
Re-integration: Working thronah a structured and supportive process that aims to solve the problems and
allow the relationships +o thrive.

Restorative Practice

o Tfiucidents are sustaived or reoccur, a restorative conference may need to take place with all the
appropriate affected people.

o Covsequences will be appropriate and will be chosen avd agreed between all involved. wWe will ensure
that a conseduence is never associated with a curriculum area e.g). writing lines, reading, times
+tables.

e Teedvack +o parents should be aiven whew a child has beew harmed. Avy member of staff should nse
their professioval judgement as +o whether the parewt of the harmer is informed of the ivcident. T+



should always be made clear to the parewt that the situation was dealt with in a restorative
manner and that the situation is resolved.

e We will agree to apologise v order to +ake respousibility and repair. This can be child +o child, adult +o
adult or adult to child.

Clarity of Approach:

Process of Response

Foceus:
e Tor every child to demovstrate beivg safe, being respectful and being the best they can be from
their starting point. Chavging not managing behaviour.

Wrong behaviour choice:
o Child not safe, child vot being respectful, child vot being the best they can be, child not being kind,

Adult mind-set at time of incident:
e Where is it happening?
o Have the child's basic veeds been met prior to behaviour choice being made?
e What has happened before the wrong choice has been made?
e What is the child trying +o commumicate?

Use of common language to diffuse a situation, pre-empting a wrong choice being made:
.. make the right choice to keep ourself [ others [ me safe.’

‘. T wonder if..

“w T am thinking... .

‘. T voticed ../

Wrowg choice is imade:

e Tdentifying the triggers, predicting triggers and knowing what to do before they happen. This is
the purpose of a One-pane profile and wiy i+ veeds +o be continnally reflected on. To be flexible and
adapt strategies, using of emotionally available adults and appropriate resources.

Evnconraging self-requlation:

o What does wormal’ look like for +his child?

o Are they v a position to take ownership of their behaviour?

e  Have their basic needs been met?

o Tdentify a 'safe’ place for child +o self-regulate or give time to ‘calm’ down. The length of time
needed will be specific to the ndividual and situation.

o Use relate-regulate-reflect always!l Never miss the reflect and try to ensure it happens the same
day where possible.

Action:

e Tailored to individual’s wrowng choice. Not everyone aetting the same consequence bt everyone
getting what they need to be successful.

* Not everyone’s non-negotiables can be the same, the list needs to be made with and for the child.




o Whevever a conseduence is put in place there veeds +o be a reflective conversation and sometimes an
action to put the relationship back on track or to move towards toleravce.

Consequences — After the behaviour:
o Wovivg forward, not loss of rights, e.q. physical activity or learning experievces. We understand +hat
this is the ideal and ot always possible.
e Loss of right +o physical activity or learnivg experievce are used to prevent avd protect from
further ncidents — ot resolutions, such as, alternative provision or supported with resources or an
adult,

Structured and supportive response to wrong behaviour choices:
Others do vot feel safe aromnd vou when in the playgromnd [ during PE [ in the class. How can we ensure
others feel safe?

e Observe other role models whilst walking with a teacher at playtime, whilst class do PE.
e  Spend time with the person they have made feel un-safe to repair relationship.

e Come up with a set of rules together, “Playing safely’.

e Watch good role models instead of participating v the vext session.

wWhat are our wou-negotiables:
A child is not allowed to cause harm either with words or actions to avother human being without a
consequence.

Strategies used, Whew self-regulation has ot worked:

Low level

Calm space provided for restorative conversation with action +o show they are gevninely sorry and cav move
ow.

WINE (Wowder, imagive, votice and empatiy) and PACE (playfulness, acceptavce, curiosity and empatiny) are
used as a common language.

Commumication with Parents

Feedback +o parents should be aiven when a child has been harmed by words or actions. Avy member of
staff should use their professional judgement as whether the parewt of the harmer are informed of +the
incident. Tt should always be made clear +o the parewt that the situation was dealt with in a restorative
manver and that the situation is finished vow as all parties mvolved left feeling the situation had been
resolved. Trust is veeded from both parties that the situation has been hawdled and is now over!

The new approach is ackvowledgement and positive feedback vot just praise or rewards.
Rewards are: Tndividual motivators for the child
e We don't want our children +o become reward-addicts or crowd-pleasers, but be self-motivated,
faithful to themselves, following their own interests and be hooked on school and learnivg.
o Some children will need extrinsic rewards for short term goals and with the aim of getting them
motivated to learw.
e Replace rewards with appreciations and ackvowledgment at a persoval level.

Exclusions- whilst we want +o have an approach where we are prevewtative rather thaw reactive we recoomise there
are times when things go wrong for a child and a time away from school is necessary to put support measures n
place and rebuild relationships. Following any period of exclusion a reintegration meeting will be planved with a focus
on rebuilding relations using restorative approaches.



As a PLLC we recoomise the dMVV\M@iVl@ effects of @xclmdiw@ children as i+ leaves them open
to social exclusion which ncreases the chawce of future harm. As a result, we only exclude
when the child, other children or adults are at risk of harm. As an individual school we
need time to make a plan engaging other agewcies v providing support. When a child is
v ‘crisis’ and n an ncreasing state of dqsr@@mlm—iom, our team will work with a Team
Around the Family (TAT) approach to utilise our external support to put strategies of
support in place. This may involve adapting the child’s timetable (reducivg), learning
space and using additional resources wcluding available adults. wWhew an offence is
committed more than once then the number of days of exclusion can increase at the
discretion of each school. We commit to having regular check ns with each school +o
moderate how we are excluding and to andit the purpose of exclusions. This will lead +o
a more cousistent approach. Goverving body +o be informed about any exclusion
undertaken by the head teacher.

eqle 1
Clear expectations given +o all childrew ncludivoy:

e Provide a safe environment for learnivg

e Show visible kindvess and visible consistency

e (@ive compliments, eye contact and use names

o A fresh start is given every day

e Notice the unoticed

e Ramp Up recognition

e Praise in Public and Reprimand in Private

e Positive reminders

e Positive reminders for those around the child

e Adult +o move to closer proximity of the child with a positive reminder given

* Waruing given

e Restorative conversation - adult +o be present with the child +o discuss how to
fix’ this behaviour, even if that is the next day. Usually this will be on an
individual basis. These are given discreetly and not publicly, there are
desionated areas for these conversations +o happew.

e Thanking the child when they do what vou have asked. Adults +o iguore any
secondary behaviours that occur and address later.



“Top Tips’ for implementing an Attachment

Aware Approach

Recoguise behaviour as a form of

communication,

Consider what might be underpinning a pupils behaviour. Don'+ immediately seek within-
child explanations - e labels such as ADHD, ASD. Cousider the pupil holistically/ in
context. Their behaviour might be a very vormal response to adverse life experievces.

Promote a positive approach

Spot pupil behaving well/ doing the right thivg.
Offer specific and descriptive praise (or for those pupils who find i+ difficult to
accept praise, offer discrete non-verbal feedback).

Differentiate expectations

How long should you expect a pupil who is hypervigilant to sit still during carpet
Hime or worship?

What might be realistic expectations (v terms of approach +o a task) for a
pupil who is terrified of failure? TRemember that work-avoidawt behaviour
com be linked to a fear of taking risks/feclings of vulnerability — even the risk of
askivg for help.

WModel and explicitly teach what is needed for ‘readiness to learw’, including
promoting a growth mindset approach.

Set up the expectations accordivgly, so that pupil isw't set up +o fail.

Differentiate response

Sowme pupils perceive/experience public verbal reminders/prompts around expected
behaviour very shaming,

Covnsider vow-verbal cues/gestures (agreed with the pupil, which can also
powerfully remind them that you are holding them v mind).

Always ensure that any disapproval expressed is of the behaviour and wot the
persov (i.e. maintain a seuse of unconditional positive regard).

Relationships first!
“Bugage, don'+ Enrane’

‘Conmection

before

Correction’



“The 3Rs:
Reagulate,
Relate,
Reason’

Remember empathy comes before limit-setting/problem-solving around +he behaviour.

Use emotion coaching and attachment aware scripts

e.9. “I'm wondering if (you are shouting out “this is boringl” becanse) vou feel scared
about getting the answer wrong? T know what that feels like, it can be really scary +o
have a oo at something, in case you might fail”,

The success of a whole school attachment aware ethos relies ou a consistent approach
that is embedded across our school, through policy development, choice of language, von-
verbal behaviours, and commumication with families, as well as those outside of the
school community, One or two ‘key adults’ working to support a pupil usivg attachment
aware approaches is viot evough. We need the whole school community +o be sigued up
o an attachment aware approach.

Use agreed tools for recording, movitoring and sharivg planved
strategies/support/progress around behaviour so that they can be consistently
implemented.

Examples:

Personal Education Plans (PEPS) for Children in Care and Previously in Care;
Positive Handling Plans (Risk Assessments) (PHPs);

TIndividual Development Plans (IDPs) [ Individual Behaviour Plans (TBPs);

Ovie Page Profiles. These should highlight strewgths and areas of resilience - ot just
withiv child but also family/commumity factors. Include key trigaers to avoid escalating
situations (e.0. using a lond voice/ threatening body language/ publicly admonishing/
confronting). Children and their families need +o be involved and central +o this process.
Cowsider who else might veed +o be involved in support — e.0. other key adults or agencies
such as CAMHS or Social Care workers.

Small actions can make a big differencel

Even smiling at/greeting a pupil on their way into school can really add to their sewse of
belonging/ feeling liked, respected and valued.

Don't expect immediate results or returns!
A child might be very dismissive of vou behaving v a kind/empathic maner +owards

thewm, but this doesnt mean that your actious werent importaut, or valued! T+ may
Just meav they are not in a good place to be able to receive kindness and/or that they



need lots more experiences of this positive approach/kind behaviour +o even begin +o
wternalise a positive sense of self.
Expect sabotage from some children and name i+, where appropriate.

Dan Siegel's ‘Name i+ +o tame it For example, “Amy, T am woudering if you trashed
the room becanse i+ feels like too much pressure on vou to keep showing such good
behaviour all morving, and maybe vou are scared of disappointing me or yourself?”

Recoguise that what vou feel is a likely ndication of how the child feels. I vou feel
helpless/stuck/frustrated/angry, this is often an importavt indication of how the child
is feeling inside and what they are projecting out.

Be cautions around suggestions of a “fresh start’

Often people start to look for fresh starts such as another school for a pupil when they
feel stuck. Dow't assume anyone else will be able +o manage the behaviour any better/
feel less stuckl The problem just becomes someone else’s to deal with! Always consider
whether this is really best for the child, Often children who unconscionsly push others
away through +heir behaviour are the ones who have experienced the most rejection
and are wmost successtul at being repeatedly rejected/ excluded.

Recording Behaviour Tucidevts

Wy Cowcern - staff will record onw Wy Concern the followivg behavioural information:
ncidents around racism or protected characteristics, bullying, fighting, vandalism and
exclusion. Bxclusion will be reported +o the Local Authority and will be recorded on the child’s
record on STWMS, Parents cawn redquest o see their child’s records at any time and will be
offered this following an exclusion.

what?

Learving and Teaching

we will communicate using a common language across our schools that comes from
research and professional learning. This trainivg will be at different levels depending on
the needs of the staff. We will teach healthy relationships and also address what an
unhealthy relationship looks and feels like. Our schools all have systems and processes
that explore Maslow’s “hierarchy of veeds” (see diagram below).

All members of staff are responsible for supporting the behaviour of pupils across the
school. Attachment/ building relationships is everybody's business!

Weet our children
and families where

Self- Self-fulfillment ;
th ey are. actualization: \ needs cu mimun It‘f
achieving one’s

full potential,
including creative
activities
Esteem needs: C h i Id
prestige and feeling of accomplishment Psychological I
needs
Belongingness and love needs:
intimate relationships, friends Fa m i | SE h o0 |
Safety needs: 1',"
security, safety Basic
Physiological need e
iological s:
food, water, warmth, rest



Approach/Professional Key Professional terminology/learning

learning

Tranwma Informed PACE- Play, acceptance, curiosity and empathy
X2 wmodels ZRsRegulate, Relate and Reflect

ACE- Adverse childnood experiences
WMotional- tool used to identify and track trigaers and progress of
interventions- fear/panic and grief systems.

whole school Approach
+o mental health and
wellveing

Every school has an anwnal action plan linked +o improving practice.
RSE-Relationships, Sex and Education — Jigsaw is used as a scaffold and +o
support progression.

Health and wellbeing are part of our curriculum offer and +aught at an age-
appropriate level

Emotional coaching

Restorative Practices

Building-maintainivg-repairing

Restorative Conversations

Restorative Conferences- circle time to explore
Mediation

Ewmotional Literacy
Support Assistants

ELSA is initiative developed and supported by educational psychologists who
apply psychologjical knowledge of children’s social and emotional development
+o particular areas of need and +o specific case.

SELFIE- duestionnaire for all children

This table is ndividual to the school- we are all at differevt stages of development.
Each of our schools endeavour +o provide all children with a clear, confidential and von-shaming system
of self-referral to an adult and safe space to get help/talk time.

WHAT:
Building, what who Whew where
Waintaining | Restorative Child +o child Giving and receiving | Quiet, calm area
and Conversations Adult to adult | feedback at the
Repairing Adult o child | right +ime
Relationships | Circle time/ Family Child +o child As and when veeded | Tv class avd additional
Group time Adult +o child learving spaces
Class Circles — check | Child o child At the beginmivg T class
i1 and check out Adult +o child oand end of each
week
Tudividual Check in Adult +o child Daily and planned for | Safe spaces
ond check onts individual child
T wish my teacher | Child to adult | At the begining of | Iw class
knew...” jars each year and as
oand when
appropriate
Classroom Child +o child As and when they In class
Restorative Adult +o child are veeded
Conferences
Restorative Child +o child As and when needed | Quiet, calm area
Conferences Adult +o adult
Adult +o child
Residential +rips Child +o child Vear G — residentials | Varions offsite locations
and away days +o Adult to child | Away days and local
build relationships Adult +o adult | visits throunghont




the year v each

jear group
Glad2Share Food Adult +o adult | Every morving and Glad2Share
Pantry Weduesday
afternoon

Travsition Planving | Child to child Ewd of the vear All classes
and provision Adult +o Child
Playaround Pals Child +o child Lunehplay - ¥2-V6 Back playaround
Meet and Greet Child +o child Daily at the start and Entrances to sehool

Adult o child | @9 of everuday

Adult to adul+

wWhen a vew family starts
Anyone who Visits the
school

Home visits and

Adult o child

Term prior o a child

Home visits and

Inductions Adult +o adult | Startingin Nursery Nursery classrooim
Parewt/teacher Adult to adalt | Termly School halls
consultations

Sharing Days Child +o Adult | Twice yearly ¥2-Ye | School halls
Parent relationship | Adult to adult | Throughout the Community Roowm
workshops year

Ovie page profile for | Child +o adult | Amually Tu classes

every child.

Wore detailed one

page profile for At least annally

childrew with ALN / and wore often

CLA [ vulverable whev veeded for

need ALN/CLA

Family 14 support Adult to Adult | Self-referral or FEO room

With Family
Engagement Officer
or outside agencies
including families

with/through family
engagers

Quiet rooms within the

involved with Specific meetings school
Children’s Services

Staff Ouly | Individual / group Adult +o adult | Open to all staff o | Library
supervision a wowuthly basis
TIudividual [ +team Adult to adult | As and when needed | Quiet place
coaching after school
Staff meetings Adult +o Adult | Wedvesday morwing Staff roowm

(Staff)

Glad2Share pantry | Adult +o adult | Friday lunchtime Glad2Share

open to all staff




Key Terms Cluster Definition

Respectful A respectful relationship is ove of mutual respect, trust, good commuvication,
mderstanding and honesty. Being) in a relationship should be a positive
experience for both people.

Aspirational A strong desire to want +o achieve success.
A belief that you can achieve success.
what success means is defined and personal +o the individual,

Twclusive You feel welcome, valued and vou belovg. You get the right support to develop
your veeds and achieve vour goals.

Equity WMeeting every individual at their starting point

Behavionr Ts a form of communication or action as an emotional response

Fairness Does not mean equal, it means treating our children and families as
individuals and supporting them to +ake ownership of their choices and
actiovs.

Rewards Tndividual motivators for each child

Covseduences wWhat happens after the behaviour.
Woving forward, not loss of rights, e.9. physical activity or learning
experiences. We understand that this is the ideal and not always possible.

Punishment We do not puwish children. We do aive conseduences +o negative actions.
When children receive a punishment, it does ot address the reason why or
repair the relationship. We do accept the feelings ot the behaviour and look
+o understand why.

Disciplive WMeavs stratesies and practices to behave in an appropriate way

Self-regulation Knowing what they need to manage their own emotions and actions

BMH\{M@ Behaviour that is repeated and

° intended o hurt someone either physically or emotionally
° often aimed at certaiv groups, for example because of race, religion,
gevder or sexual orientation

Supervision Emotional support and problem solving for adults with peers or with experts,
such as educational phycologists.

Ewmotionally Available An adult who is named by the child +o +alk o when veeded. They have the

Adult time and space to spend +ime using WINE - Wonder, Timagive, Notice and
Empatiy

So What ?

we will evaluate the success using our aims of this policy with regular checks of our
schools. This will reflect on what is happeving v practice and idewtify clear vext steps
for development and professional learving. By defining our core values, we have created
OUF OWI SICCESS MEASUres.




TIuduction, Development and Support

we will hold each other +o accomnt using +his policy. We ask that all stakelolders must
read and agree o the relationship policy and privciples ow entravce +o a PLC school.
Parents/Guardians: Family school contract

Staff/Governors: Read and sign the policy

Children: classroom agreements

Childrew
All children veed +o build positive relationships to thrive. For some this may take longer
or need more support than for others.

The travsition process for all of our childrew is tailored around the individual needs of the
child. For some children i+ may be agreed that a staggered travsition is appropriate to
support the process. This will be led and reviewed by the ALN Team accordingly.

For all children starting at Gladstone, there is an induction process. As part of this
process, we work closely with the child and family +o ensure that they are aware of the
routines of the day, the expectations in terms of behaviours and the support available
i school. We will alse ensure that we have communicated with the parents/carers and
previous setting +o obtain all relevant and key information about the child +o support
our understanding of their veeds on entry,

Staff

All vew staff take part v an induction process. Part of this process is to introduce them
to key recording systems (WMy concern, Edukey), key policies and procedures. The new
member of staff will also work closely with the class +eam +o ensure that they are
aware of the needs within the class and that key information about the child is
communicated and understood.

For all stakeholders involved, there will be av ongoing professional learving entitlement.
All staff read and sign their commitiment to our PLC relationship policy When they start
and annally thereafter. The policy will be reviewed, updated and agreed awually and
therefore needs o be agreed amually by all stakeholders.



